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The ultimate goal of every reading teacher,.
~
beyond teaching the basic skills, is to develop in
children
permanent recreational reading habits. It is only
when
reading becomes a satisfying experience to the indi
vidual
child that it will become a lasting and enjoyable purs
uit·
throughout his life.
Interest is the motivating factor of all reading.
Smith refers to it as, "the touchstone to reading achi
eve-
ment, reading enjoyment, and reading usefulness."l
It is
the stimulus to the amount of personal reading done
in a
chosen area. Surveys have revealed that many child
ren and
adults seldom read even though they have mastered the
skills
f d · 2o rea ~ng.
lNila Banton Smith, Reading Instruction for Today's
Children (Englewood Cliffs, New Jersey: Prentice-H
all,
Inc., 1963), p. 408.
2Naomi C. Chase, "Lifetime Reading Habits," Develop
-
ment of Lifetime Reading Habits, Joint Committee on
Reading
Development of the American Book Publishers Counci
l and
the International Reading Association, Eds. Dorothy
~f. Dietrich
and Virginia H. Mathews (Newark, Delaware: Interna
tional
Reading Association, 1968), pp. 43-48.
1
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Educators in general have long recognized that a
successful instructional program is dependent upon
a
flexible curriculum--one which ascertains the needs
,
abilities, and interests of the child. This adapta
tion in
the specific area of reading is accomplished throug
h care-
ful consideration of the child's choice of reading
material.
Beery alludes to the need of varied reading experie
nces
in stating, n~,ve should reappraise any program that
sug-
gests that children should spend more time in talki
ng or
~
studying about reading than in reading."l Not on
ly
sufficient reading materials which match the child
's
interest must be provided, but material on a wide v
ariety
of topics which enable the child to develop and bro
aden
his reading tastes.
The thoughtful teacher has an influential role in
creating an atmosphere that is favorable to volunta
ry
reading. In the words of Jensen, " ••• one who k
nows
books and has a contagious delight in them, who kno
ws
boys and girls as individuals with many-sided inter
ests and·
enthusiasms and who knows how to set the stage to b
ring
lAlthea Beery, "And Gladly Read," Children and
Literature, ed. Jane H. Catterson (Newark, Delaware
: Inter-
national Reading Association, 1970), p. 13.
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books and boys and girls together"l this is the tea
cher
who can help children discover the joys of reading.
When children begin to enjoy books, their selections
will tend to be as unique as their personalities, an
d their
field of interest wide and varied. In the world of
books·
they shQuld find satisfactions for their natural cur
iosity
about life and nature in all its facets. They shou
ld
experience the realistic and the fantastic. They sh
ould
develop a se~se of humor and an appreciation of the
beauti-
ful. The philosophy of helping children use books a
s a
source of personal enrichment has long been univers
ally
accepted. Huck concurs in her reference to Sir John
Herschel's address at the opening of a ·library at Eton
nearly one hundred and fifty years ago.
Give a man a taste for reading and means of
gratifying it, and you cannot fail to make him a hap
py,
as well as a better man. You place him in contact w
ith
the best minds in every period of history, with the
wisest and the wittiest, .the tenderest and the brav
est,
those who really adorned humanity. You make him a
2
citizen of all nations and a contemporary of all ag
es.
l Amy Elizabeth Jensen, tlAttracting Children to Bo
oks,11
Elementary English, XXXIII (October, 1956), p. 332.
2Charlotte S. Huck, "Strategies for Improving Inter
est
and i\ppreciation in Literature, f1 Reaching Children
and
Young People Throu h Literature, ed. Helen W. Paint
er




Every good teacher knows the implications when
children are dogmatically exposed to books through
definite group procedures and prescribed lists of
books.
Often little interest is generated. The effect is
usually
distaste in some individuals, while the reaction o
f many-
is apathy. The apparent lack of guides and lists
of
materials written on the topics of expressed inter
est of
third grade children has prompted the writer to inves
tigate
further what these children prefer to read.
Formulation and Definition of the Problem
Statement of the Problem.-~The problem of this stu
dy
was to investigate the recreational reading habits
of third
grade children.
Objectives.--The specific problems related to this
study were:
1) 'Vhat type of books do third grade children
choose for recreational reading?
2) How many books are read by these children?
3) 'mat area of interest was selected most fre-
quently as a first choice by girls; by boys?
4) \fuat area of interest was selected most fre-
quently as a second choice by girls; by boys?
5) 'vhat area of interest was selected most fre-
quently as a third choice by girls; by boys?
5
Scope and Limitations
Scope.--The children used in this study were the
107 third graders in attendance at Parkview School, Milwau-
kee, Wisconsin, between September 1972 and June 1973. The
socia-economic status of the families can be described as
middle class. 'The instructional reading level of these
pupils ranged from preprimer to high third grade. This
was determined by the reading records of the children.
Limitations.--Since the purpose of the study was
to survey recreational reading no limitation was put on the
choice of books. However, the study was done in only one
school thus limiting the number of books available for
recreational reading to those within the school library.
Significance
Since permanent recreational reading habits are
developed by having available a broad range of interesting
and varied materials ascertaining the needs, abilities and
interests of the child, the results of this study would be
a guide in selecting books for the classroom, library and
reading centers. The findings should also be of value
for parents who are interested in selecting the right
reading material for their children.
CHAPTER II
SURVEY OF RELATED LITERATURE
Introduction
For the purposes of ~his paper the term recreational
reading will~be defined as reading associated with leisure-
time activities and involving the free and voluntary
selection of reading materials by the child. Learning to
utilize leisure time constructively is of utmost impor-
tance in the lives of young people. The habits formed
during childhood determine the patterns of adulthood.
On occasions when young people do not have the
opportunity to pursue hobbies or take part in games and
1social activities, reading should be a source of pleasure.
For all who enjoy reading, a book is a gateway to a wider
world than that of our immediate surroundings. It is a
lift out of everyday cares and tensions to refreshing adven-
2tures of long ago or the future.
1John J. DeBoer, Martha Dallmann, The Teaching of
Reading (New York: Holt, Rinehart and Winston, Inc., 1970),
p. 337.
2Gertrude Hildreth, Teaching of Reading (New York:
Holt, 1958), p. 3.
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Through books, children and adults, can attain fuller
personal development and enrichment of life. The advan-
tages of reading for recreation are aptly described by
Bond and Tinl{er:
Reading as a leisure-time activity has an important
role in the lives of both children and adults. The
proficient reader is able to satisfy important emotional
and intellectual needs. The trends of ieisure-time
reading activities vary from time to time for the same
individual. For the one who reads much and widely the
rewards in terms of personal enrichment are great. The
imagination is stimulated, healthy emotional responses
are aroused, and a better understanding of himself
and others are achieved. It is not too much to say that
the more extensive the leisure-time reading, the greater
the enrichment of one's personal life. l
Ivlethods of Determining Children's Reading Interests
Upon inspection of the literature, the writer found
a variety of methods used to survey the reading interests
of children.
Dawson and Bamman list four of the most commonly
used methods of determining individual reading interests:
1) interview, 2) questionnaire, 3) library borrowings, and
24) hobby club.
1
~Guy L. Bond and Miles A. Tinker, Reading Difficulties:
Their Diagnosis and Correction (New York: Appleton-Century-
Crofts, 1967), p. 6.
2Mildred A. Dawson and lIenry Banunan, Fundamentals
2..f Basic l<.eading Instruction (New York: David ~lcKay Co.,
1965), p. 40.
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A different approach of studying children's
reading interests is Ford and Koplay's technique. They used
a series of pictures from current literature to explore
1children1s story preferences.
Another means of uncovering reading interests in ·
research studies is the use of children's written and oral
reactions to books. Strang2 and Diedrich3 experimented
with having students write statements of their voluntary
reading done in the library. Huus recorded the oral com-
4
ments of children's reactions to books they read.
Some researchers feel that written reactions are
difficult for younger children and prefer more informal
methods. Oppenheim alludes to this in her belief that
observation, show and tell periods, and group games are
more effective instruments in ascertaining the reading
lRobin C. Ford and James Koplay, "Children's Story
Preferences," Reading Teacher, XXII (December, 1968), pp.
233-237.
2Ruth Strang, "Reading Interests, 1946," English
Journal, XXXIV (November, 1946), pp. 477-482.
3paul B. Diedrich, "The Rutgers Plan for Cutting
Class Size in Two," English Journal, XLIX (April, 1960),
pp. 229-36.
4Helen Huus, "Children's Reactions to Books," The
Quest for Competency, in Teaching Reading, ed. Howard A.
Klein, (Ne'vark, Delaware: International Reading Association,
1972), p. 26.
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interests of primary children. l
Reading Interests Change.--Researchers, in deter-
mining reading interests, need to be aware of the continual
changing interests of primary children. Children's
reading interests at any particular time will be determined
largely by their present feelings, evaluations, interests
and preferences. Children's tastes in books, as summarized
by Hildreth, "alter with new interests wllich reflect the
2new stages o~ maturation they have reached."
Since childrenls reading interests are so varied
and unfixed, on-going research of what children want to
read is necessary. It is essential in providing for
individual reading interests, maintaining an abundance of
materials relative to these interests, and in guiding
children to broaden and culti¥ate new reading interests.
Children's Interests in General
Oualities Preferred.--One of the earliest research
ct
studies done on the reading interests of children was that
of Terman and Lima. Their findings revealed that the
1June Oppenheim, ffAppraising Reading Interests and
Attitudes in Kindergarten Through Three," Evaluation of
Reading, ed. Helen M.Robinson, Supplementary Monographs,
No. 88 (Chicago: University of Chicago Press, 1968), p.
84.
2Hildreth, Teaching of Reading, p. 505.
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qualities sought by the childr~n were: 1) action, 2)
human interest, 3) imaginative appeal, 4) direct rather
than indirect discourse, 5) colorful description, 6) humor,
d 7) · · t 1an S1ncer~ y.
In a study of data collected by Uhl, responses
indicated that reading selections were of interest to
children if characteristics such as the following were in-
eluded: 1) dramatic action, 2) adventure, 3) interesting
characters, ~) humor, 5) heroic, 6) fairy and super-
natural, 7) animals and personification. Qualities making
the least appeal included: 1) interesting information,
2) unfamiliar subject, and 3) hard words. 2
Cleland's findings reveal the elements of unfore-
seen events, surprise, unexpectedness, stories of animals
and lively action as favorite topics of interest 'with
children in kindergarten through third grade. 3
lL. M. Terman and H. Lima, Children's Reading (New
York: D. Appleton-Century Company, 1931), pp. 38-39.
~'lillis L. Uhl, "Scientific Determination of the Con-
tent of the Elementary School Course in Reading," Univer-
sity of 'visconsin Studies in the Soci~l Sciences and His-
tory, quoted in 'v. L. Uhl, The Materials of Reading (New
YO'r'k: Silver, Burdett and Company, 1924), pp. 107-13.
3Donald L. Cleland, "Psychological Basis for Chil-






enjoy stories that relate to their own activities
or
experiences. These stories might include animals
, birds,
nature, people, trains, airplanes, picnics, farms
, police-
men, farm machines, or community helpers. Austin
's sug- .
gestion that, ft ••• the seven or eight year old
usually
prefers the realistic to the personified," suppor
ts these
findings. 3
Sex Differences.--That there are marked differenc
es
in reading interests by sex have 'been indicated in
various
studies. In a study of 24,000 chil~ren in grades
three
through six, Norvell found that boys preferred adven
turous
action, physical struggle, wild animals, human ele
ments,
courage, heroism, patriotism and humor. The specia
l factors
favorable to reading interest for girls were home
and~
school stories, adventure, pets, romance, mystery
, domestic
animals, supernatural and patriotism.
4
lVirgil M. Howes, "Children's Interests: A Keyno
te
for Reading," Education, LXXXIII (April, 1963), p. 491.
2E • L. Furness, "Researches on Reading Interests
,"
Education, LXXXIV (September, 1963), p. 4.
3Hartha Austin, "A Survey of Current Reading Inte
rests,"
Evaluation of Reading, ed. ~elen M. Robinson, Suppl
ementary
Educational MonograohNo. 88 (December, 1958), p. 56.
4G• W. Norvell, "Reading Interests of Children,"
Reading in the Content Areas, ed. Donald L. Cleland, A R
eport
of the Fifteenth Annual Conference and Course on
Reading
(Pittsburgh: University of Pittsburgh Press, 1959), p. 129.
12
Gates, Peardon, and Sartorius investigated interest
factors present in selected literature. Thirty selec
tions
from children's literature were read to pupils in g
rades
one through three. Their findings indicated that b
oys en-
joyed stories involving action and adventure, anima
ls,
faitfulness, heroism, humor, fighting, happy ending
s, and
fairy tales. Girls, on the other hand, expressed p
references
for stories that contained fairy tales, kindness, h
appy
ending, dailf life, faithfulness, humor, and mora~l
In a more recent study, McCarty concurs with the
aforementioned findings. She also adds mystery and
detec-




Studies and observations confirm that both sexes
prefer fiction; however, boys tend to read more no
n-fiction
than girls. 3 That boys, likewise, appear to be mor
e diverse
in book selections is supported in an analysis by S
mith and
Eno. The major choices of boys were mystery, sixte
en per
cent; sports, fifteen per cent; science fiction, fi
fteen
lArthur I. Gates, Celeste C. Peardon, and Ina Craig
Sartorius, "Studies of Children's Interests in Read
ing,"
The Elementary School Journal, Vol. XXXI (May, 1931), pp.
656-657.· .
2pearl s. HcCarty, "Reading Interests Shown by Choices
of Books in School Libraries," The School Review, L
VIII
(February, 1950), pp. 90-96.
3George W. Norvell, The Reading Interests of Young
People (Boston: D. C. Heath and Co., 1950), p. 7~.
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per cent; adventure, fifteen. per cent; animal stor
ies,
thirteen per cent; and sea stories, ten per cent.
Girls
selected romance sixty-five per cent of the time,
mystery




Sex differences in reading interests become in-
creasingly noticeable after the primary grades, pa
rticularly
for the boys. Although girls may read books popul
ar with
boys, the re~erse is seldom true.
2
Intelligence Differences.--Although intelligence
is a paramount factor in acquiring basic reading s
kills,
it is a minor determinant of children
l s reading interests.
It seems that, n ••• the expressed preferences of
bright,
average, and dull pupils are fairly similar.
3
In a study of reading interests of children of
different intelligence levels, Lazar found that:
1) Bright
children do more reading than average children, an
d these
in turn do more reading than slow children. 2) If
books
are classified into types according to subject, it is
found
that the most frequent choices .of bright, average,
and dull
children fall in the same categories. In the uppe
r
1Mary L. Smith and Isabel Eno, "\fuat Do They Reall
y
Want to Read?" The English Journal, L.(May, 1961), pp.
343-345.
2George D. Spache, Toward Better Reading (Champaig
n,
Illinois: Garrard Publishing Co., 1963), p. 166.
3Ibid., p. 168.
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elementary grades, adventure and mystery stories i
n the
case of boys and these, together with home and sch
ool
stories in the case of girls account for the large
st
fraction of choices for all levels of intelligence
. 3)
The reading of the bright children, however, inclu
des a .
wider range of titles, more science, biography, in
forma-
tiona! material, and a generally higher quality of
material.
4) Very bright children are differentiated from ave
rage
children less by the material which they read than
by the
age at ~lich they read it. Titles which are read by
the
average child of eleven or twelve are read by the
very
bright child at the age of eight or nine.
l
Smith,2 in quoting Stone's study, suggests there
seems to be no doubt that reading ability, amount
of
reading, and quality of material read are related
to level
of intelligence. The choice of topics selected by
below
average children, however, varies only slightly fr
om
those preferred by average or bright children.
Poetry.--There have been statements in numerous
studies of children's reading pr~ferences regardin
g the
interests or lack of interest manifested by the ch
ildren
lMay Lazar, Readin Interests Activities
Opportunities of Bright, Average, and Dull Childre
n
Yorl<: Bureau· of Publications, Colwnbia :University,
1937), pp. 46-98."
2Smith, Reading Instruction for Today's Children,
p. 41.
15
in the reading of poetry. The Huber, Brunne~, and
Curry
experiment found that children at all -age levels h
ad cer-




In another study conducted by Mackintosh, indicati
ons
were that children tended to choose poems which w
ere
characterized by action, child experience, humor,
dialect,
d t ·t· 2an repe ~ ~on.
Bridges made a study of children's reactions to
poetry read aloud. Harris,in citing the study, note
d that
the findings were similar to those previously men
tioned with
the addition of rhythm and rhyme.
3
Sex differences in the amount of poetry read were
quite apparent in the group studied by Lazar. Po
etry was
mentioned by thirty-three per cent of the girls an
d by only
six per cent of the boys.4 Terman and Lima found
that of
the children questioned, ten per cent of tIle girls
lil<:ed
poetry compared to five per cent of the boys.S
l}brian B. Huber, H. B. Brunner, and Charles H.
Curry, Children's Interests in Poetry (New York:
Rand
McNally and Co., 1927), p. 21.
2Helen K. I-lackintosh, "Recent Data on Children's
Interest in Poetry," Elementary Englisl1 Review, VII
I (Janu-
ary-December, 1931), pp. 18-20.
3Albert J. Harris, How to Increase Reading Ability
(New York: David l·Ic!(ay Co., 1970), pp. 456-57.
4Lazar, Reading Interests, Activities and Opportu
nities
of Bright, Average, and Dull Children, p. 109.
STerman and Lima, Children's Reading, p. 98.
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~lagazine Reading.--Norve
ll's investigation of the
popularity of magazines w
ith children revealed that
there
were marked differences b
etween the preferences of
boys
and girls. One exception
was National Geographic,
which
was preferred by both sex
es. Seven of the ten mag
azines.
selected by the children




In one of the earlier stu
dies, Riggs found that
boys favored informative
magazines and those illus
trating
mechanical or practical t
hings. The girls as a ru
le
chose story magazines such
as Story Parade, Jack and
Jill,
Child Life, American Girl




ough the quantity and
influence of the comics h
as receded since the 1950's,
this material has remaine
d appealing to children.
Smith,
in citing the conclusions
of Witty and Sizemore's s
ummary,
indicates that: 1) over ni
nety per cent of children b
e-
tween eight and thirteen
years of age read comic b
ooks
regularly, 2) interest in
comics begins with young
children,
continues in the primary
grades, and reaches its h
eight
in grades four through si
x, 3) the amount of comic b
ook
reading was not related t
o school grades or achiev
ement. 3
IG. vI. Norvell, Tf The Challeng
e of Periodicals in Educa
-
tion," Elementary English
, XLIII (April, 1966), pp. 402-4
08.
, 20 ra Riggs, 'f~1agazines "
for Children, ff Educational






Strang's study of the reasons why children enjoy
comics revealed the following reasons: 1) they of
fer
adventure, suspense, and action, 2) they obtain vi
carious
experiences, 3) they contain material closely related
to
the child's own interest, 4) they have humor, 5) they
ha~e
continued story, look forward to reading more abou
t hero,
6) the characters are so real.
l
Influence of Television.--It is generally agreed
that television is universally appealing to eleme
ntary
children. In a summary of studies concerning chil
dren
and televiewing, 'vitty and Kinsella found that the ave
rage
amount of time given to television by children in
grades
one through six was twenty hours a week. Their re
port
also indicated that it was the favorite leisure-tim
e ac-
tivity of both sexes. The boys' choices .ranked as
follows:
1) watching TV, 2) playing indoors, 3) reading, 4) ou
tdoor
sports and activities. The girls! preferences in
order were:
1) watching TV, 2) reading, 3) playing indoors, 4) ou
tdoor
t - at- 2ac J.V~ ~es.
Even though children tend to view all types of pro
-
grams, they seem to have definite favorites. Acc
ording to
'vitty, children in grades'one through three prefe
r·the
1 Ruth Strang, "~·vhy Children Read the Comics, ft Elem
en-
tary School Journal, XLIII (February, 1943), pp. 336-342.
2pau1 'vitty and Paul Kinsella, "Televiewing: Some
Observations from Studies, 1949-1962,n Elementary English,
XXXIX (December, 1962), pp. 772-779, 802.
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cartoon and the cartoon-comedy types, while those
in the inter-
mediate grades favor mystery drama.
l Schramm, Lyle and Parker
related that in general, elementary children favor
programs
manifesting adventure, science fiction, Westerns a
nd variety.2
The extent which television stimulates or inhibits
the
development of reading interests is difficult to a
scertairt.
Smith maintains that, although TV can be a compet
itor for chil-
drents leisure time, it also can be utilized in the d
evelopment
and maintaining of reading interests.
3 Dawson and Bamman re-
port that many librarians observe that after a cer
tain program
or movie has been seen on television, children see
k books re-
lating to the program directly or to related subje
cts. 4
To further substantiate the usefulness of TV as a means
of fostering new reading interests in children, r
efer to the
opinions of DeBoer and Dallmann.
5 They believe that the rela-
tionship between televiewing and reading seems to
be dependent
upon the nature of the individual and the program.
They feel
that programs such as Zoo Parade, Disneyland, trav
elogues,
science programs, and biographical and historical
presentations,
serve a dual educational and recreational purpose
and could
encourage some children to read more widely.
Ipaul 'vitty, "A Report on Televiewing in 1962," Elemen-
tary English, XXXIX (January, 1962), pp. 26-27.
21~Tilbur Schramm, Jack Lyle, and Edwin B. Parker, T
ele-
vision in the Lives of Our Children (Stanford, Ca
lifornia:--
Stanford University Press, 1961), p. 93.
3Smith, Reading Instruction for Today's Children,
p. 399.
4Dawson and Bamman, Fundamentals of Reading Instru
ction,
p. 35.




Interests of young people are characterized by
change. They reflect the current happenings and social
change of each generation. l Despite this fact, however,
studies have indicated that a number of influences seem.
to have remained constant throughout the years.
Home Factor.--The family background influences the
attitudes and interests of children. Russell states,
"Different p~ople with different educational bacl<:grounds
2read different kinds of materials if they read at all.
The experiential background of children from homes of lower
socio-economic status differs from that of middle-class
children. Interest and achievement vary accordingly.3
Age Factor.--The interests of children are more or
less determined by maturation. Spache, in referring to
general studies done in children's reading interests, ob-
serves that a significant change in book preferences occurs
at the junior high level. The trends indicate that children
move away from stories about children and animals at primary
grades, toward adventure stories in intermediate grades,
towirds stories of reality in junior high school. 4 Children
lGuy Bond and Eva ,vagner,. Teaching the Child to Read
(Ne\~ York: l-1acmillan Go., ...1966), p. 304.
2David Russell, Children Learn to 'Read (Boston:
Ginn and Company, 1961), p. 24.
3George D. Spache, Good Reading for Poor Readers
(Champaign: Garrard Publishing Co., 1972) " .. Pp. 7-8.
4Ibid., p. 3.-
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reach a peak in voluntary reading as they near adolescence.
A sharp decrease is noted between grades seventh through
twelfth. Strang, McCullough and Traxler attribute this
to increased homework, extra class activities and part-
time work. l
Accessibility of Books.--One of the most influential
factors in the development of reading interests is that of
accessibility of books. The amount and kind of reading
done is depepdent on the number of books available in the
home and libraries. 2 Spache stressed the importance of
well-stocked classroom or central school libraries as
younger pupils tend to use these facilities exclusively
for their reading materials. The older pupils depend more
on the public library.3
In addition to adequate libraries some writers have
advocated supplying children with paperback books. A
study made by Lowery and Grafft indicated that fourth graders
using paperbacks had more positive attitudes and feelings
about reading and books than the children using the same
titles in clothbound editions. 4
lRuth Strang, Constance ~1. McCullough, and Arthur E.
Traxler, The Improvement of Reading (New York: McGraw-Hill
Co., 1961), p. 403.
2Harris, How to Increase Reading Ability, p. 450.
3Spache, Good Reading for Poor Readers, pp. 8-9.
4Lawrence F. Lowery, and William Grafft, "Paperback
Books and Reading Attitudes," Reading Teacher, XXI (April,
1968), pp. 618-623.
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Physical and Literary Characteristics.--Although
environmental and psychological factors are the most impor-
tant determinants of reading interests, the physical charac-
teristics of books do influence children's selections of
reading materials. 1Spache, in referring to a study conducted
by Lazar, observed that primary grade children prefer books
with large print, gay colors, and easy stories. They also
tend to select books with hard covers and of moderate
size. Books with precise or technical materials are often
rejected.
In another study, Rankin found that children selected
books on the basis of the theme or topic. Other signifi-
cant influences in order were, the format of the books,
surveying content, the recommendations of others, previous
knowledge of the book or author ~/nd last of all the literary
2
style.
Personality Influence.--Children's reading interests
are relevant to their personalities. Hildreth states, " •••
a pupil's interests at any particular time will be deter-
mined largely by the kind of person he is, what he likes to
ISpache, Good Reading for Poor Readers, p. 15.
2~1arie Ranl<in, "Children's Interests in Library
Boo1<'5 of Fiction, n Teacher's Colle e Contributions to
Education, No. 906 New York: Teache~'s College, Columbia
University, '1944), pp. 136-138.
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do, and what he likes to think and talk about. Subjects
and stories that appeal to one child are promptly rejected
by another. ,,'1
That reading interests are interrelated with persona-
lity is further supported by Strang, McCullough, and Traxler's
agreement that children read to satisfy personal needs
and wishes and solutions to their questions. 2
Need for Further Research
In surveying the literature in the area of children's
reading interests, the writer found that few studies were
done since the 1950's.
Although the conclusions of these past studies
have been repetitive there is a need for on-going research
in this rapidly-changing world of the 1970's. Mass media
have broadened children's experiences. Teachers and parents
are seeking assistance in finding reading materials to
satisfy the interests of the modern-day ~hild. It is
essential that the reading preferences of children be known
so that writers and publishers of children's books may
keep pace with the changing world.
Summary
In summary, the findings of studies of literature in
the area of reading interests and preferences are:
IGertrude IIildreth, Teaching of Reading, p. 505.
2Ruth Strang, Constance M. McCullough and Arthur E.
Traxl~r, The Improvement of Reading, pp. 400-403.
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1. Reading interests are varied and individualized.
2. Reading interests undergo continual change.
3. Children's choices of reading materials are
dependent on certain qualities in a book.
4. Factors of age and sex influence reading choices.
5. Intelligence determines the amount and variety
of material read but not the choice of topics.
6. Girls read more poetry than boys but both sexes
enjoy poems characterized by action, familiar experiences,
humor and rhythm.
7. Comics have receded in popularity but still
remain appealing to children.
8. Reading interests are affected by television.
9. Reading interests are influenced by personality,
cultural and socio-economic factors.
10. The accessibility and availability of books are
important elements in fostering and developing reading
interests.
11. Physical characteristics of books affect child-
drenls preferences.
12. Further research in children's reading interests




The purpose of this study was to investigate the
recreational reading habits of third-grade children.
The specific objectives of the study were sur-
veying the type of books read, the number of books read
and a comparison of the first, second, and third choices
of the boys and the girls. The results were compiled into
tables showing both the number of times each category
was selected by boys and by girls and the entire population
that chose any given category.
Preparation for the Study
Before the survey was undertaken, permission was
obtained-from the principal of the school involved in the
study. All of the third-grade teachers in the building
were briefed as to the study's purpose and procedure. The
librarian of the school's central library was also asked
for assistance in collecting the necessary data.
Population of the Study
One hundred seven third-grade children from one
public school in the city of Milwaukee, Wisconsin were
24
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selected for this study. The children ranged in a
ge
from 7-11 to 9-11 with the majority being between
7-11 and
8-11. All the children were from the urban commu
nity
and most were from a similar socio-economic class.
Recording Data
All the data collected were drawn from one source,
the regulation library cards used for book withdra
wals.
The information collected was tabulated on work-
forms accord·ing to frequency of intere:',:;t al"'ea and
choices
of boys and girls.
Establishing Categories
Using the general categories and specific sub-
categories of the Children's Catalog
l as a basis, a limited
number of interest classifications were chosen. T
hose
categories which had little or no appeal to the ch
ildren
in their selections were omitted. Forms were then
pre-
pared to tabulate the following data: 1) boys' in
terests,
2) girls' interests, 3) interests in general. Worksh
eets
were. also prepared to ascertain~ 1) boys' first c
hoices,
2)) boys' second choices, 3) boys' third choices, 4))
girls! first choices, 5) girls! second choices, 6) gi
rls'
third choices.
IEstelle A. Fidell and Rachel Shor, The Children's
Catalog (New York: .. H. 'v. lvilsqn Co., 1966).
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Selection of Books
A definite library period was scheduled each week
during Wllich time each cllild ,~aspermitted to browse
for approximately thirty minutes. A book card was signed
by each child for each book withdrawn. The number of
books withdrawn was limited to two, this being'the school's
policy. No restrictions were made on the categories.
The books withdrawn were grouped into twelve,
categories. These were sub-categories rather than general
categories because they were most compatible to the chil-
dren's preferences.
Compilation of Results
After the collection of the data, the withdrawals
of the free-choice reading books were tabulated according
to sex and type of choices. The data classified in this
manner revealed the following information: 1) the type
of books selected by boys, 2) the type of books selected
by girls, 3) the frequency of choices in each category.
The results were compiled into tables.
Analysis of this data resul ::ed in a listing of





The purpose of this study was to determine the
recreat~onal~ reading interests of third-grade children and
to make a comparison of the three most frequently chosen
categories of the boys and of the girls.
The study was conducted in one school with a
total population of 107 third-grade children. The study
extended from October 30, 1972, to February 1, 1973. A
total of 954 books were withdrawn from the school's cen-
tral library during the three-month period.
General and Sub-Categories
A composite of general categories and sub-categories
as listed in Children's Catalog is pre~ented in Table 1.
The numbers following the various categories indicate the
frequency of choices. Thus, in the sub-category Naval
Forces-Ships, the boys selected seven books, the girls





A CO~IPOSITE OF GENERAL CATEGORIES AND SUB-CATEGORIES
Categories Boys Girls Total
Social Science
Air Forces
Naval Forces--Ships 7 1 8
Transportation 7 1 8
~
Fairy Tales 4 24 28
Tales and Legends of
I-Ieroes 2 1 3
Nursery Rhymes 12 6 18
Family Life 0 1 1
Infantry 0 0 0
Boy Scouts 2 0 2
Railroad Transportation 0 0 0
Vehicular Transportation 9 2 11
I-Iolidays 20 54 74
Etiquette 1 ° 1Policemen 2 0 2
Fishermen 0 1 1
Sisters 0 .0 0
Priests 0 0 0
Firemen 3 0 3
Industry 2 1 3
Pure Science
Natural History 0 0, 0
Mathematics 5 2 7
~fagnetism 8 4 12
Flowers, Trees 12 13 25
Zoology 7 9 16
TABLE l--Continued
Categories Boys Girls Total
Insects 11 . 3 14
Fish. Amphibians 19 5 24
Birds 25 30 55
Reptiles 10 13 23
Mammals 41 26 67
Planets 3 0 3
Moon 2 0 2
Sun 1 1 2
Stars 5 1 6
Electricity 7 4 11
Physical Geography 9 4 13
'veather 22 20 42
Rocks 0 2 2
Fossil Reptiles 34 0 34
Anthropology 0 0 0
Mollusks. Shells 0 0 0
Human Body. Anatomy 0 0 0
Applied Science
Inventions 1 0 1
Nursing Profession 0 1 1
Fire Prevention 1 0 0
Aeronautics 13 0 13
Space Flight 19 0 19
Farm 2 6 8
Gardening 0 6 6
Domestic Animals. Pets 4 5 9
Iiorses 2 4 6
Swine 0 0 0
Domesticated Birds 0 0 0




















































































































































Special Subjects in the
Bible
New Testament Stories
Modern Versions of the
Bible
God












From these general and sub-categories fourteen
specific categories were chosen. The categories chosen
were those from which the greater number of selections
were read by the children.' As indicated by Table 2, the.
following areas were found to be of significant interest
to the entire population: 1) nonsense and humor, 2)
animals,. 3) holidays, 4) fiction, 5) birds, 6) weather,
7) dinosaurs, 8) fairy. tales, 9) plants, 10) fish and
amphibians,. 11) reptiles, 12) sports, 13) space flight,
14) poetry.
TABLE 2
NUMBER OF BOOKS SELECTED IN EACH OF THE FOURTEEN CATEGORIES
Categories Boys Girls Total
Nonsense and Humor 68 75 143
Animals 58 47 105
Holidays 20 54 74
Fiction 13 54 67
Birds 25 30 55
vleather 22 20 42
Dinosaurs 34 0 34
Fairy Tales 6 25 31
Plants 12 13 25
Fish and Amphibians 19 5 24
Reptiles 10 13 23
Sports 23 0 23
Space Flight 19 0 19
Poetry 3 12 15
TOTAL 332 348 680
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Influence of Sex on Reading Interests
As was indicated in the studies of related litera-
ture, sex is a factor in influencing the reading interests
of children. Although there are some sex differences in
the reading preferences of primary children, they are not.
as strong or as apparent as they are at the intermediate
Level. Table 3 substantiates these findings as two of the
three major interests of boys are also the major interests
of the girls.
TABLE 3
NUMBER AND PERCENTAGE OF MAJOR INTERESTS
ACCORDING TO FIRST, SECOND, AND THIRD CHOICES
'Boys Girls
Categories ~Jum- % Categories Num- %ber ber
Nonsense and 68 13.8 Nonsense and 75 16.1Humor Humor
Animals 58 11.8 Holidays 54 11.6
Dinosaurs 34 6.9 Fiction 54 11.6
Animals 47 10.1
The evaluation of the data shows that boys gave
first preference to nonsense and humor. Animals was the
second most popular category followed by the third choice,
dinosaurs. The girls likewise selected nonsense and humor
as their first preference. Holidays and fiction ranked
second and animals ranked thi~d.
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Categories Selected by Boys
Table 4 presents categories showing selections made
by the boys. The largest number of books read was in the
area of humor and nonsense which also included books of
jokes and riddles. Books about animals ranked second anq
dinosaurs placed third. The next most popular category was
birds with twenty-five books, followed by sports with
twenty-three selections. The seventh ranked catego~y was
holidays with twenty selections. The interest of science
was concentrated on weather, space flight, and living
things. There was moderate interest in fiction. The
least popular category for the boys was fairy tales and
poetry.
TABLE 4
NID1BER AND PERCENTAGE OF BOYS' INTERESTS
Categories Num- % Categories Num- %ber ber
Nonsense and 68 13.8 Fish and 19' 3.8Humor Amphibians
Animals 58 11.8 Space Flight 19 3.8
Dinosaurs 34 6.9 Fiction 13 2.6
Birds 25 5.1 Plants· 12 2.4
Sports 23 4.7 Reptiles 10 2.0
'veather 22 4.5 Fairy Tales 6 1.2
Holidays 20 4.0 Poetry 3 .5
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Categories Selected by Girls
The categories selected by the girls are presented
in Table 5. Nonsense and humor had the most selections;
seventy-five or 16.1 per cent of the total number of books
read by all of the girls. Fiction and holidays tied for
second preference with fifty-four books or 11.6 per cent.
The interest in holidays might have been influenced by
the school-observed holidays of Halloween, Thanksgiving and
Christmas. The third major interest was animals with forty-
seven books or 10.1 per cent. The category "birds," yielded
thirty books read, followed by "fairy tales" with twenty-five
bool{s. The selection of a moderate number of bool{s in the
categories weather, plants, reptiles, fish and amphibians
indicates that girls are science-minded. Perhaps this is the
result of the emphasis placed on the teaching of science by
the modern-day curriculum. The girls made no selections in
the areas of din~saurs, sports or space flight. Poetry
appears to have little appeal as there were only twelve
titles read in this category.
Summary
The purpose of this study was to assess the volun-
tary reading interests of third-grade children.
The interpretation of the results of the study in-
dicate the following: 1) Nonsense and humor were the
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TABLE 5
NID1BER AND PERCENTAGE OF GIRLS' INTERESTS
Categories Num- % Categories Num- %her ber
Nonsense and 75 16.1
Plants 13 '2.8
Humor
Holidays 54 11.6 Reptiles 13 2.8
Fiction 54 11.6 Poetry 12 2.5
Animals 47 10.1 Fish and 5 1.0Amphibians
Birds " 30 6.4 Dinosaurs 0 0
Fairy Tales 25 5.4 Sports 0 0
'\veather 20 4.3 Space Flight 0 0
favorite interest areas of the total population withdrawing
books from the school's central library. 2) Animals was
the second choice of all third-grade pupils and holidays
was the third favorite category. These preferences imply
that children do prefer reading stories based on familiar
settings and experiences. 3) There was a close relationship
between the first three choices of the boys and those of
the girls reflecting that the sex factor is not as great
an influence in determining reading interests in the
primary grades as it is in the middle and upper grades. 4)
The three major interests of the boys were, nonsense and
humor, animals, and dinosaurs. 5) The girls' three top





Fourteen areas of interest were derived from the
categories comprising the greater number of books read.
The popular interest areas were: nonsense and humor,
animals, holidays, fiction, birds, weather, dinosaurs,
fairy tales, plants, fish and amphibians, reptiles, sports,
space flight, and poetry.
The major interests of boys, in order of preference
were: 1) nonsense and humor, 2) animals, and 3) dinosaurs.
The three major interests of girls, in order of preference
were: 1) nonsense and humor, 2) holidays and fiction, and
3) animals.
_~he study revealed that both third-grade boys and
third-grade girls have a .significant preference for books
of humor and nonsense.
Some sex differences in reading interests were
evident. The boys read more 'widely in the areas of science
and sports, whereas the girls displayed more interest in
fiction and the social sciences.
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Conclusions
This investigation of children's recreational
reading interests led to several conclusions.
1. The majority of third-grade children in this
'study prefer a variety of books about familiar things and-
indicate a special preference for animals and nonsense
and humor.
2. From the writer's observation there seems to be
a lack of bo~ks which are suitable for third-grade children,
in the areas of sports, science fiction, historical adven-
ture, and humor. Generally the books available in these
areas are above their readability level.
3. In earlier studies investigators had'found the
reading interests of children highly influenced by the
sex factor. The third grade boys and girls who constituted
the sample used in this study seemed to .have similar reading
interests. Sex may prove to be a major determinant of
reading interests later as children mature and interests
become 'more diverse, or perhaps the redefining of sex
roles in our society may have diluted its influence.
4. The fact that the weekly library visits resulted
in one or more book withdrawals for the majority of the
children in the sample group suggests to the writer that
children do, read for recreational purposes.
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Need for Further Research
Since there are many changing factors that in-
fluence children's reading interests, a frequent sampling
of reading preferences is necessary to insure that their
current needs are being met. A guide containing the
reading preferences of primary children should be made
available to educators. This type of resource material
would facilitate the selection of reading materials of
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